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I.  INTRODUCTION  

 

The Catholic District School Board of Eastern Ontario, in accordance with Regulation 
306, has reviewed its Special Education Plan and involved the Special Education 
Advisory Committee (S.E.A.C.) in the process throughout the year, as per 
Regulation 464/97. 
 
The Board has compiled the information identified by the Ministry by consulting 
with the necessary stakeholders and involving key participants in the process.  This 
report highlights and outlines current information.   
 
I.  CONSULTATION PROCESS  

 
Parents, principals, schools, and the S.E.A.C. have been encouraged to provide 
input into the Board's special education plan.  Principals are involved in a Special 
Education focus group, which meets to provide direction on programs and the 
annual plan.  Parents, through their Catholic School Councils and Board website, 
have been provided with copies of all S.E.A.C. agendas and minutes of meetings, 
identifying timelines for consultati on and various opportunities for input into the 
plan. Parents are encouraged to attend S.E.A.C. meetings and to provide input into 
the plan.   
 
Sept 2008 - May 2009: 

1. The Annual Report was updated and revised to reflect current 
information.  Sections of the  Draft Report were presented at the April, 
May and June S.E.A.C. meetings. 

2. S.E.A.C. members were encouraged to review the Report and table 
questions during these meetings.   

3. Recommendations from S.E.A.C. members were recorded and included 
in the final repo rt.   

4. The final copy of the Annual Plan 2009 was presented to the Board at 
the June 16, 2009 meeting for Board input and approval.  

 
The recommendations, where possible, have been incorporated into the plan and 
appear as part of the Board implementation plan for 2009 ï 2010 school year. 
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II. PROGRAMS AND SERVICES MODEL/SPECIAL EDUCATION FUNDING  

SPECIAL EDUCATION DEPARTMENT FUNDING  
 
The Special Education Department funding for our Board is based on several grants 
provided by the Ministry of Education.  In addition to the Special Education Per 
Pupil Amount (SEPPA), and the High Needs Allotment the Board provides funding 
from the Learning Opportunities Grant to provide prevention and early intervention 
programs and services throughout the Board, coordinated by the Special Education 
Department. 
 
The High Needs Allotment Baseline provides revenue for a total of just over nine 
million eight hundred fifty six  thousand dollars which is an increase of approximately 
a hundred seventeen thousand dollars as a result of the Measures of Variability 
(MOV) established by the Ministry of Education.  The SEPPA Special Education Per 
Pupil amount for 2009ï2010 is based on the projected enrollment for next year .  
This is estimated to result in approximately seven million five hundred fifty -eight 
thousand dollars in funding. 
 
The SEPPA funding is estimated to be increased slightly.  However, due to the 
increase in salaries for 2009-2010, the Special Education Departmentôs budget is 
projected to be over four hundred ninety-three thousand dollars more than the 
grants received.   The charts indicate the total revenue provided to the Board by 
Ministry grants and the projected expenditures.  
 
As a result of Principal consultation and recommendations, the Special Education 
Department has developed a plan to try and meet the needs of all students  within 
the parameters of the new financial funding realities. The recommendation is to 
maintain the number of SSWs, and decrease the number of EAs by six. Two 
Itinerant ABLE workers will be added to a total of ten for September 2009.   The 
plan includes: 
 

 120.35 Special Education Teachers  
 54.25  Student Support and Itinerant ABLE Workers 
 136.44 Educational Assistants including approximately 10 positions to be 

used for new students and temporary support  
 To adjust Educational Assistants proportionately with grants received 

 To continue to utilize the highly effective model of teacher consultants 
focusing on providing for inclusion and the education and success for all 
students within the classroom 

 
Schools are provided both a resource based allocation and an Intensive Support 
Assistance allocation, which allow the flexibility to hire a combination of Special 
Education teacher time, Student Support Worker and Educational Assistants 
proportional to the allocation provided.  Size of the population, number of high 
needs students in the overall population and the specific number of students 
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II. PROGRAMS AND SERVICES MODEL/SPECIAL EDUCATION FUNDING  

requiring intensive support determine the amount of staff assigned to any given 
school.  The Intensive Support allocation is predominately responsible for the 
determination of Educational Assistants.  The Special Education team reviews 
student needs and the individual cases presented to decide which students require 
additional assistance.  Funding determines the total staff hired and therefore, the 
amount allocated to schools depends on the overall funding.  The allocation charts 
and scales have been established to ensure equity across the Board.   
 
The Boardôs model for staff allocation is designed to ensure: 

a) Provision of programs to meet all of the high needs of our exceptional st udents; 
b) Equity of resources across the Board; 
c) A range of services are offered; 
d) That excellence is extended across the Board to all schools and students; and 
e) A consistent process of equitable resources to schools is determined and 

provided. 
 

The Boardôs philosophy of Special Education and the service-delivery model for the 
provision of programs and services is designed to ensure equity and the provision 
of appropriate support to any child who is identified, in keeping with the Canadian 
Charter of Rights and Freedoms, the Ontario Human Rights Code, Accessibility for 
Ontarians with Disabilities Act 2005, the Education Act and regulations made under 
the act governing Special Education. 

 
Establishing and implementing consistent criteria for allocating resources and 
providing service is critical.  It was determined that resources to schools would be 
allocated consistently and systematically based on: 

a) Size and population of the school. 
b) Severity of specific students' needs.  
c) Number of identified or high needs student s. 
 

Ninety percent of our students who have an IEP are integrated in the regular 
classroom for all or a majority of the school day.  Approximately 10 percent of our 
pupils on IEPôs are in partially integrated or self contained settings for greater than 
half of the day.  Most of these students spend a portion of their day in the regular 
classroom.  Some of our older students are integrated into community work 
placements instead of the regular classroom for the development of living and 
learning skills. 
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There are 26 teachers providing specialized programs at both the elementary and 
secondary levels: 
 

Á 2 Behaviour Programs (2 half time - 2 elementary) 
Á 7 Living and Learning Programs ( 4 full time and 2 half time ï 4 

elementary and 2 secondary) 
Á 4 Learning Disability Programs (1 full time and 3 half time ï 2 

elementary and 2 secondary) 
Á 8 Mixed Exceptionality Programs ( full time and 3 half time ï 6 

elementary and 2 secondary) 
Á 1 Developmentally Challenged Program (1 full time) 
Á School to Community Program (1 secondary) 
Á 3 ABLE programs (Alternate Behaviour Learning Environments) Grades 

7 to 12 
Á 3 Section 23 classrooms (Brockville and Cornwall) 

 
Where students' regular programs can be modified, students are provided with 
resource assistance in the classroom.  However, when students need a totally 
individualized program and are learning alternative skills because of their severe 
disability, they require specialized program support.  In most cases, a regular class 
placement with a range of access to a specialized program for part of the day is 
appropriate.  Currently, the majority of students are receiving this type of 
assistance.   
 
The Board has reviewed and established criteria for the identification and 
placement of exceptional students to use consistently across the Board, which will 
be in line with the program standards contained in the Special Education A Guide 
for Educators by the Ministry.  Currently, the number of students identified by 
schools ranges from under 10% to over 50% of the students in a school.   
 
In order to provide assistance to the students in need, we have to make some 
decisions on how to allocate funds to meet those needs.  The 2009-10 Projected 
Special Education Staffing sheet, which identifies all allocations, along with 
individual school lists of students requiring intensive support and each schoolôs 
SSW/EA Staffing sheet are provided to schools.  Principals provide input and, where 
needed, discuss and suggest recommendations toward staffing allocations. 
 
We have continued to staff schools according to population and high needs .  For 
Intensive Support, we have reviewed students previously validated by the Ministry, 
as well as students reviewed internally, who met the criteria for intensive support.  
Support is allocated based on the changing nature of the individual needs. 
 
Professional development for Classroom Teachers is critical, so that all teachers are 
able to meet the range of needs of the students in their classrooms.  Ensuring 
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II. PROGRAMS AND SERVICES MODEL/SPECIAL EDUCATION FUNDING  

excellence for all students is dependent on teachers modifying and accommodating 
for studentsô needs by designing and delivering programs which are based on the 
principles of universal design.  Over the past five years, we have put an emphasis 
on reading in the primary grades, supporting the F.R.O.G. Program - Facilitating 
Reading for Optimum Growth ï for all of our primary students requiring assistance.    
We have focused on writing in the junior grades (Higher Achievement in Writersô 
Knowledge ï H.A.W.K.) through our CODE project.  An increase in Assistive 
Technology Technician time as well as increased training opportunities have 
provided more effective use of Assistive Technology.  The focus at the intermediate 
level has and will continue to be utilizing Multiple Intelligences to enhance learning.   
Through CODE funding we have developed the ST.O.M.P. model ï ñStrategies That 
Optimize My Potentialò at the Grade 7 and 8 level which continues to be supported 
by our DI teachers.  Next year the two consultants will support the implement ation 
of Targeting Achievement for All, K-12. 
 
STAFFING RECOMMENDATIONS : 
 

1) That we maintain our total number of current Resource Teachers. 
 

2) That we decrease all current permanent educational assistants by 
approximately 6.   

 

3)  That we hire two additional Itinerant Workers  to support seven small schools 

and students in crisis. 
 
4) That we provide a Specialization Program for Grade 9 and 10 students at St. 

Matthew School. 
 

5) That we continue to second two itinerant teacher consultants to assist with 
the professional development of  classroom teachers in implementing and 
supporting Targeting Achievement for All and the differentiation  of 
instruction.   

 
6) That we implement the Special Education staffing allocation for each school, 

according to the models provided, and; 
 

7) That we adjust staff to reflec t any increases or decreases to the grants 
received by the Board. 
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SEAC members offered many comments and questions and expressed their concern 
with the reductions in the total number of EAs .  
Motion : ñThat the Special Education Advisory Committee supports the 
recommendations as presented.ò 
Moved by: Joe Sparling 
Seconded by: Fran Brauneisen 
The motion was carried.  

 

NUMBER OF SPECIAL EDUCATION STUDENTS  
 
 

2008-2009 
Exceptionality 

Elementary Secondary 

Spec Ed Classes Regular Classes Spec Ed Classes Regular Classes 

Self 
Contained 

Partially 
Integrated 

Withdrawal 
Assistance 

Resource 
Assistance 

Indirect 
Service 

Self 
Contained 

Partially 
Integrated 

Withdrawal 
Assistance 

Resource 
Assistance 

Indirect 
Service 

Behaviour 
4 5 15 84 16 1 7 23 32 20 

Autism 
0 7 29 29 8 2 2 12 5 2 

Deaf/Hard of 
Hearing 0 0 1 7 4 0 1 0 2 3 

Language 
Impairment 9 12 59 253 13 3 10 128 34 60 

Learning 
Disability 18 9 114 225 43 9 28 142 138 88 

Speech 
Impairment 0 0 1 1 0 0 0 1 0 0 

Developmental 
Disability 1 11 16 7 2 2 8 5 2 1 

Giftedness 
0 0 1 11 3 0 0 2 5 31 

Mild Intellectual 
Disability 12 43 8 18 1 17 34 43 15 7 

Multiple 
Exceptionalities 1 2 1 3 1 8 5 4 2 0 

Blind/Low Vision 
0 0 2 1 2 0 0 0 0 0 

Deaf/Blind 
0 0 0 0 0 0 0 0 0 0 

Physical 
Disability 0 1 8 8 3 2 1 4 1 0 

Subtotal 45 90 255 647 96 44 96 364 236 212 

Non-identified 
students with 
special needs 
and supported 
by the Special 
Education Grant 4 0 144 607 301 1 13 65 131 144 

Total 49 90 399 1254 397 45 109 429 367 356 
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III. EARLY IDENTIFICATION PROCEDURES AND INTERVENTIO N STRATEGIES 

 

The Catholic District School Board of Eastern Ontario is committed to the early and 
ongoing identification of the learning needs and abilities of children, as it supports 
and promotes the Ministry of Education Policy.  Each school board is required to 
have approved and in operation procedures to identify each childôs level of 
development, learning abilities and needs and to ensure that educational programs 
are designed to accommodate these needs and to facilitate each childôs growth and 
development.  These procedures are a part of a continuous assessment and 
program planning process which should be initiated when a child is first enrolled in 
school or no later than the beginning of a program of studies immediately following 
Kindergarten and should continue throughout a childôs school life. 
 
Procedures for Early and Ongoing Identification  
 
Upon entering the Catholic District School Board of Eastern Ontario, each childôs 
level of development, learning abilities and needs will be identified through the 
Boardôs early identification procedure.  Programmes will be designed to 
accommodate those needs and to facilitate each childôs growth and development.  
This process is ongoing and part of the continuous assessment and programme 
planning process is ñinitiated when a child is first enrolled in school or no later than 
the beginning of a program of studies immediately following kindergarten and 
should continue throughout a childôs school lifeò. 
 

a) A Kindergarten Handbook has been developed by teachers, principals and 
consultants.  It is utilized by junior and senior kindergarten teachers to 
assist in tracking essential skills required for early learning.  The 
Handbook includes the Kindergarten Intake Form and Student Profile for 
students at risk.  Indicators for success have been aligned with the New 
Ontario Curriculum expectations.  The key indicators for the completion 
of the student profile for students at risk are included in the Handbook 
(see Figure I).  

b) Parental participation, report cards, teacher observation, checklists, 
tracking forms, anecdotal notes, portfolio assessments, developmental 
profiles and audiotapes will be a part of the assessment process. 

c) As part of ongoing consultation with parents (report cards, interviews, 
case conferences), the parents are provided with information that will 
guide and support an individual childôs growth and development.  This 
could include plans for success, learning plans, accommodations, 
resource teacher support, and IEP. 

d) In consultation with par ents, outside agencies may be consulted for 
testing and programming purposes.  (e.g., Child and Youth Mental Health 
services, Access Centre for Community Care, Public Health Department, 
hospitals, etc.) 

III. E
A

R
L
Y

 ID
E

N
T

IF
IC

A
T

IO
N

 P
R

O
C

E
D

U
R

E
S

/IN
T

E
R

V
E

N
T

IO
N

 S
T

R
A

T
E

G
IE

S
 



 

MINISTRY  OF EDUCATION  JUNE 2009   11 
ANNUAL REPORT  

 

III. EARLY IDENTIFICATION PROCEDURES AND INTERVENTIO N STRATEGIES 

e) Primary programmes and classroom environments will promote spiritual, 
social-emotional, physical and academic development, a sense of 
achievement and commitment to learning required to meet the 
expectations outlined in the Ontario Curriculum.  Some students will need 
plans of success, learning plans, accommodations, resource teacher 
support, and Individual Education Plans (IEP) in order to work on these 
expectations.  In addition, some students may require referral to the 
Special Education Services of the Catholic District School Board of Eastern 
Ontario (see Figure II).  

f)  In-service has been made available to Kindergarten Teachers, Resource 
Teachers, and  Administrators on the use of Web Based Teaching Tools 
(WBTT)  

 
 

 
Figure I ï STUDENTS AT RISK  

Key Indicators for 
completion of Student at 
Risk Form 

Á Parental concerns 
Á Teacher concerns resulting from ongoing 

observations and consultation with parents 
Á A child who is easily distracted or who has difficulty 

remembering and following directions 
Á A child with poor verbal skills 

Á A child who shows little or no interest i n classroom 
activities or other children  

Á A child having difficulty with early sounds, fine or 
gross motor difficulties 

Á A child having behavioural or social difficulties 

  

Types of assessment tools, strategies used to gather appropriate information on 
students involves the use of standardized tests such as WISC III, WASI, WIAT, 
WRAT, CELF-P as well as any tests indicated in section VI Educational and other 
assessments of this document. 
 
Types of early intervention strategies used to support students prior t o a referral to 
an IPRC may include the following 

 Systematic, ongoing classroom observation 
 Informal formative and summative evaluation  

 Consultation with parents, physicians and/or community agencies involved with 
the child 

 Collaborative school team meeting 
 School and Board special education meeting 
 Formal standardized assessment 

 
Each school year, school teams are asked to identify students requiring S pecial 
Education support.  OSR search forms are completed.  The Psych Team reviews 
and prioritizes these forms.   For students identified as requiring immediate 
assessment, a referral package is provided and returned to the Board Office as 
soon as possible.  Where a Speech-Language assessment is required, schools are 
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III. EARLY IDENTIFICATION PROCEDURES AND INTERVENTIO N STRATEGIES 

asked to contact the Speech-Language Pathologist directly to determine priority.  In 
some schools, it is necessary to put a limit on the number of assessments that can 
be completed, due to a finite amount of human resources.  The students are placed 
on a list, which is reviewed at the school level at least once during the year.  If a 
childôs needs escalate, an assessment may be necessary sooner, rather than 
waiting.  The waiting time for assessments varies.  In some instances, new needs 
arise during the year necessitating a referral.  The diagram Figure II outlines the 
Psycho-Educational referral process. 

 
The referral package includes a Confidential Parent Questionnaire, Consent Forms, 
Release of Information forms, if applicable, as well as a Pupil Profile and 
Academic/OSR Summary.  Prior to beginning an assessment, written permission is 
obtained from the parent/guardian.  
 
Upon completion of the assessment, a report is written outlining the results of the 
tests and recommendations for program modifications or accommodations.  The 
psychometrist or speech-language pathologist contacts the school requesting a 
meeting with school personnel and parents to share the report.  In some instances, 
where a medical diagnosis is being conveyed, the consulting psychologist also 
attends the meeting.  The psychometri st/speech pathologist explains the reason for 
the assessment, the types of tests administered, the studentôs achievement, 
conclusions and recommendations for program.  The parents have an opportunity 
to ask questions during the meeting, as well as being encouraged to take the report 
home, re-read it and contact the psychometrist for further clarification.  The school 
personnel in attendance include the Principal, the resource teacher and the 
classroom teacher. 
 
If the parent/guardian agrees to the sharing o f information between the school and 
outside agencies, Release of Information forms are signed indicating that 
information will be shared between the parties.  A copy of the Release of 
Information form is filed in the studentôs OSR. 
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Referral Process for S pecial Education Services  (Figure II)  
 
Note:   Referrals of students by school personnel must come through the 

Special Education Resource Teacher. 
 

Step I:  The school team assesses and identifies the need for further 
information regarding a student display ing gaps in development. 

 
Step II:  The schoolôs Resource Teacher provides or contacts the Special 

Education Consultant to arrange a Collaborative Consultation Meeting 
and provides a completed OSR search form. 

 
Step III:  A referral to Special Education Services will be coordinated by the 

Special Education Principal, Co-ordinator and/or Consultant.  
 
OR 
 
If a referral is not appropriate at this time, other options and 
recommendations will be discussed. 

 
Step IV: When an assessment is completed, the report is shared with the 

parents and school personnel. 
 
Step V: Special Education Staff coordinates the feedback meeting with the 

school and appropriate Special Education Department personnel. 
 
Step VI: The student might be referred to the IPRC, and an IEP is developed, 

or an existing IEP is revised, to address the strengths and needs of 
the individual student.  

 
Assessment Capacity Building Plan 2006 -2008  
 
A Three-Tier Approach to Primary Assessment 
 
Primary Assessment and Intervention  
 
In the fall of 2006, the Minis try of Education, in partnership with the Ontario 
Psychological Association, provided school boards with funding to develop programs 
aimed at increasing educational and professional assessments at the primary level 
and improving the early literacy skills of at-risk primary students.  With this funding, 
our Board has successfully collaborated with school teams to enhance their existing 
assessment knowledge and skills to assist teachers in translating assessment results 
into effective instructional practices.   Specifically, our creation of a three-tiered 
approach to primary assessment has allowed for different levels of assessment and 
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intervention depending upon the needs of the student.  As a result, the number of 
primary students receiving assessments has increased dramatically, which also 
includes students with less severe learning disabilities.  Furthermore, our teamôs 
development and use of a Visual Assessment Portfolio has facilitated teacherôs 
ability to identify the learning strengths and needs of high -needs students, 
effectively group students for differentiated instruction, and link results to 
classroom programming.  Use of the Visual Assessment Portfolio has also supported 
teacherôs abilities to communicate the literacy achievement of high-needs students 
to parents/guardians.   
 
During the 2008-2009 academic year, we have continued to support schools and 
have encouraged them to work as a team in collecting and reviewing student 
assessment data, developing intervention groupings, and implementing strategies 
based upon studentôs learning profiles. 
 

Tier Three

Tier Two

Supplementary assessment measures are completed by 

the assessment project team and teachers to clarify 

student profiles
(e.g., TAPS, TVPS, Conners, etc.)

Tier One

Professional consultation with teachers regarding 

the educational assessment data they have gathered.
(e.g., CAT-3, PM Benchmarks, IEP inventories, etc.)

A full multidisciplinary 

professional 

assessment is 

required

(e.g., Psych, SLP, OT)

Three Tier Approach to Primary Assessment

 
 

Three -Tier Approach to Primary Assessment  
 
Students vary in the level of assessment and intervention that they require to see 
gains in literacy achievement.  The three-tier approach to primary assessment 
means that teachers are involved in the assessment process.   
 
Grade Two Teachers, in collaboration with their school teams, complete Tier One, 
which includes gathering information on letter name, sound, and whole word 
knowledge, P.M. Benchmarks, CAT-3 data, and additional relevant background 
information (e.g., Report Cards, IEPs, etc.).  Members of the Psychology 
Department, in collaboration with the Speech-Language Department, complete Tier 
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Two and Three of the assessment process.  Tier Two involves a screening of high-
needs studentôs auditory memory and learning skills, visual memory and perceptual 
skills, and phonological awareness skills.  Screening information on language skills 
and social, emotional and behavioural functioning is gathered for students with a 
history of challenges in these areas.  Tier Three is only completed for students with 
severe learning needs that require a full psychological assessment.  The Visual 
Assessment Portfolio displays the assessment information gathered from all tiers 
using charts/graphs that highlight the specific strengths and needs of primary 
students.    
 
 
Benefits of Professional Collaboration  
 
Professional collaboration with primary teachers and school staff provides 
opportunities to revi ew and discuss educational assessment data, new and effective 
intervention strategies, and questions/concerns regarding studentsô learning 
profiles.  During these meetings, Psychology staff members review the Visual 
Assessment Portfolios created for high-needs students and support school teams in 
deciding which students may benefit from updated educational assessment and/or 
further professional assessment.  Teachers report that networking sessions with 
Psychology and Speech-Language staff members has expanded their repertoire of 
educational assessment tools and has enhanced their ability to score and 
understand the results of data specific to their high -needs students, which is 
resulting in noticeable improvements in student achievement.  
 
Accomplishments : 

 The number of primary students receiving assessment has increased from 
17% to 67%.  

 The three-tiered approach to primary assessment has resulted in reduced 
wait times for professional assessment from approximately 31 months to 10 
months.  Studentôs learning needs are identified earlier and schools are able 
to address gaps in literacy achievement before students enter the junior 
division. 

 More than 90% of the teachers participating in the project reported that they 
have acquired tremendous professional development from working 
collaboratively with members of the Special Education Department.  
Teachers also reported that the Visual Assessment Portfolios took the ñguess 
workò out of choosing strategies and making modifications to educational 
programs within the cl assroom. 

 Parent feedback indicated that they greatly appreciated the hierarchical 
approach to assessment, beginning with consultation on classroom-based 
measures (e.g., Tier One) and only progressing to professional assessment 
measures when deemed necessary (e.g., Tiers Two and Three).  
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 Parents also found the Visual Assessment Portfolio easy to understand and 
could readily identify their childôs strengths and needs. 

 
 
Sustainability : 

 Primary students with Visual Assessment Portfolios have been added to our 
Special Education Database to allow for tracking and monitoring of their 
literacy achievement. 

 Literacy improvements are monitored by repeating administration of 
educational assessment measures (e.g., Tier One measures), as well as 
some Board-wide assessment tools (e.g., CAT-3).  Grade Three and Grade 
Six EQAO results for our previously identified high-needs primary students 
will also be reviewed to ensure improved literacy achievement over time.  

 The Literacy Coaches at the Board and school level support and facilitate the 
educational interpretations and utilization of the Visual Assessment 
Portfolios. 

 Ongoing professional development opportunities will be provided for primary 
teachers and school teams to review educational assessment measures, to 
provide information regarding new and effective classroom intervention 
strategies, and to address any questions that arise. 

 
 
Sharing with Parents : 

 Teachers contact the parents/guardians of students that are struggling with 
literacy skills (e.g., reading, spelling, w riting, etc.) and review the results of 
educational assessment data that he/she have collected, as well as relevant 
Board-wide Assessment information.  With parental consent, a member of 
the psychology team meets with the classroom teacher/school team to 
review educational data and provide recommendations for classroom 
programming. 

 If further professional assessment would be beneficial, then parents are 
contacted by school staff and a member of the psychology department to 
obtain written consent.  Explanati on of the reasons for further assessment 
and the types of assessment measures that would be completed are 
provided. 

 Feedback from parents revealed that the Visual Assessment Portfolios 
facilitated their understanding of their childôs learning strengths and needs.  
They also reported that the intervention strategies provided in the feedback 
sessions were concrete and specific to their child and were often easy to 
implement in the home environment.  
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IV. IDENTIFICATION, PLACEMENT AND REVIEW  

 

The description of the Boardôs IPRC process is included in the parent information 
provided in the Boardôs IPRC brochure and outlined below. 
 
In 2008-2009, 2085 IPRCôs were held across our system.  Opportunities for parents to 
attend IPRC meeting is provided on a yearly basis. 
 
 

What is an IPRC?  
 

Regulation 181/98 requires that all school boards set up IPRCs. 
An IPRC is composed of at least 3 people, one of whom must be 
a principal or a supervisory officer of the board.   Parents are 
invited and encouraged to attend the meeting.  
 

What is the role 
of the IPRC?   
 

The IPRC will:  
Á decide whether or not your child should be identified as 

exceptional;  
Á identify the areas of your childôs exceptionality, 

according to the categories and definitions of 
exceptionalities provided by the Ministry of Education;  

Á decide an appropriate placement for your child  
Á regular class program 
Á regular class placement with program 

modifications 
Á regular class placement with special education 

support 
Á special class placement 
Á special school placement; and 

Á review the identification and placement at least once in 
each school year.  

 

Who is identified 
as an exceptional 
pupil?  
 

The Education Act defines an exceptional pupil as ña pupil whose 
behavioural, communicational, intellectual, physical or multiple 
exceptionalities are such that he or she is considered to need 
placement in a special education program....ò Students are 
identified according to the categories and definitions of 
exceptionalities provided by the Ministry of Education. 
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What is a special 
education 
program?  

A special education program is defined in the Education Act as an 
educational program that:  

Á is based on and modified by the results of continuous 
assessment and evaluation; and  

Á includes a plan (called an Individual Education Plan or 
IEP) containing specific objectives and an outline of 
special education services that meet the needs of the 
exceptional pupil.  

A special education program is defined in the Education Act as an 
educational program that:  

Á is based on and modified by the results of continuous 
assessment and evaluation; and  

includes a plan (called an Individual Education Plan or IEP) 
containing specific objectives and an outline of special 
education services that meet the needs of the exceptional 
pupil. 

What are special 
education 
services?  
 

Special education services are defined in the Education Act as the 
facilities and resources, including support personnel and 
equipment, necessary for developing and implementing a special 
education program.  

What is an IEP?  
 

The IEP must be developed for your child, in consultation with 
you. It must include:  

Á specific educational expectations;  
Á an outline of the special education program and 

services that will be received;  
Á a statement about the methods by which your childôs 

progress will be reviewed;  
and  

Á for students 14 years and older (except those identified 
as exceptional solely on the basis of giftedness), a plan 
for transition to appropriate post -secondary school 
activities, such as work, further education, and 
community living.  

 
The IEP must be completed within 30 days after your child has 
been placed in the program, and the principal must ensure that 
you receive a copy of it.  
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How is an IPRC 
meeting 
requested?  
 

The principal of your childôs school:  
Á must request an IPRC meeting for your child, upon 

receiving your written request;  
Á may, with written notice to you, refer your child to an 
IPRC when the principal and the childôs teacher or 
teachers believe that your child may benefit from a 
special education program.  

 
Within 15 days of receiving your request, or giv ing you notice, 
the principal must provide you with a copy of this guide and a 
written statement of approximately when the IPRC will meet.  

May parents 
attend the IPRC 
meeting?  
 

Regulation 181/98 entitles parents and pupils 16 years of age or 
older:  

Á to be present at and participate in all committee 
discussions about your child; and  

Á to be present when the committeeôs identification and 
placement decision is made.  

Who else may 
attend an IPRC 
meeting?  
 

Á the principal of your childôs school;  
Á other resource people such as your childôs teacher, 

special education staff, board support staff, or the 
representative of an agency, who may provide further 
information or clarification;  

Á your representative ï that is, a person who may 
support you or speak on behalf of you or your child; 
and  

Á an interpreter, if one is required. (You may request the 
services of an interpreter through the principal of your 
childôs school.)  

Who may request 
that they attend?  

Either you or the principal of your childôs school may make a 
request for the attendance of others at the IPRC meeting.  
 

What information 
will parents 
receive about the 
IPRC meeting?  
 

At least 10 days in advance of the meeting, the chair of the IPRC 
will provide you with written notification of the meeting and an  
invitation to attend as an important partner in considering your 
childôs placement. This letter will notify you of the date, time, and 
place of the meeting, and it will ask you to indicate whether you 
will attend.  
 
Before the IPRC meeting occurs, you will receive a written copy 
of any information about your child that the chair of the IPRC has 
received. This may include the results of assessment or a 
summary of the information  
 




